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Vision and Intent 

At St Anne’s RC Primary School, we believe that Art and Design is a vital part of a broad and ambitious curriculum. It enables pupils to observe closely, think 
creatively, communicate ideas and respond thoughtfully to the world around them. Through our Grammarsaurus scheme, pupils develop secure practical 
skills, knowledge of artists and artistic traditions, and the confidence to make individual choices. 

Our Catholic ethos encourages pupils to recognise beauty, dignity and creativity in God’s world. Art provides rich opportunities for reflection, curiosity, 

cultural understanding and respectful discussion of different experiences and viewpoints. 

We aim to ensure that all pupils: 

•  develop creativity, imagination and visual literacy 

•  gain increasing control of drawing, painting, collage, print, sculpture and clay techniques 

•  understand and apply the elements of art, including line, shape, colour, tone, texture, pattern, form and space 

•  use sketchbooks to explore, practise, record, evaluate and refine ideas 

•  learn about a diverse range of artists, designers, craftspeople, cultures and artistic traditions 

•  use subject-specific vocabulary accurately 

•  take creative risks and develop resilience, independence and pride in their work 
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Aims of the Art and Design Curriculum 

The Art and Design curriculum at St Anne’s aims to: 

•  provide a broad, balanced and progressively challenging curriculum in line with the National Curriculum 

•  ensure that every pupil produces creative work, exploring ideas and recording experiences 

•  develop proficiency in drawing, painting, colour, collage, sculpture and other art, craft and design techniques 

•  teach pupils to evaluate and analyse creative works using the language of art, craft and design 

•  build knowledge of significant artists, craft makers and designers, including the historical and cultural development of their art forms 

•  provide sustained opportunities to revisit techniques so that pupils build fluency and control 

•  promote cultural capital through encounters with varied art, architecture, heritage, galleries and creative careers 

•  prepare pupils for the expectations of secondary Art and Design 

Curriculum Design and Implementation 

Curriculum Structure 

Art and Design is taught through the Grammarsaurus scheme from Year 1 to Year 6. EYFS builds the foundations through expressive arts and design, 
purposeful mark-making, colour mixing, modelling, construction and opportunities to talk about creative choices. 

The curriculum is organised through three progressive strands: 

•  Chromatic – colour theory, painting, collage and the purposeful use of colour 

•  Monochromatic – drawing, line, shape, tone, texture, pattern, observation and composition 

•  Sculpture: Clay – form, surface, construction, modelling, joining and three-dimensional outcomes 

Artist knowledge, the elements of art, sketchbook practice, evaluation and vocabulary are woven through each strand. Units revisit prior knowledge while 
introducing greater technical and conceptual challenge. 
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Progression and Curriculum Coherence 

The Grammarsaurus progression documents identify the practical skills, elements of art, colour theory, tools, techniques, artists and key vocabulary that 
pupils will learn in each year group. Teachers use these documents alongside unit planning to ensure that learning is cumulative rather than a series of 
disconnected activities. 

Substantive Knowledge 

•  knowledge of the elements of art and how artists use them 

•  knowledge of materials, tools, processes and techniques 

•  knowledge of artists, artworks, movements, cultures and contexts 

•  knowledge of safe and responsible working practices 

•  knowledge of precise art vocabulary 

Disciplinary Knowledge 

•  observing, investigating and generating ideas 

•  experimenting with materials and making purposeful choices 

•  applying and combining techniques with increasing control 

•  using sketchbooks to record, practise and develop ideas 

•  analysing art and explaining interpretations with evidence 

•  evaluating, refining and discussing creative decisions 

Both forms of knowledge are explicitly taught, practised and revisited. Final outcomes are important, but equal value is placed on exploration, decision-

making, reflection and the development visible in pupils’ sketchbooks. 
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Teaching and Learning Principles 

Small Steps and Sequencing 

Knowledge and techniques are broken into manageable steps. Teachers connect new learning to previous units and model the thinking and physical processes 
needed for success. 

Explicit Modelling and Practice 

•  demonstrate tools and techniques clearly, including safe use 

•  model how to notice, compare, annotate, evaluate and refine 

•  teach vocabulary in context and expect pupils to use it in discussion 

•  provide opportunities to practise techniques before applying them independently 

Creative Independence 

Teaching balances clear technical instruction with meaningful artistic choice. Pupils are encouraged to select, combine and adapt ideas, materials and 
techniques rather than reproduce an identical teacher-made outcome. 

Sketchbooks 

Sketchbooks are working documents. They may include observations, trials, annotations, artist research, colour studies, compositional ideas, evaluations and 

refinements. They show the creative journey and are not expected to be uniformly polished. 

Talk, Critique and Reflection 

Pupils learn to describe what they notice, explain artistic choices, listen respectfully to other interpretations and use constructive feedback. Teachers establish 

a safe climate in which experimentation and productive mistakes are valued. 
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Use of Subject-Specific Vocabulary 

Vocabulary is explicitly taught, modelled and revisited. The Grammarsaurus vocabulary progression identifies Tier 1, Tier 2 and Tier 3 language for the 
chromatic, monochromatic and sculpture strands from Year 1 to Year 6. 

•  key vocabulary is introduced before and during practical work 

•  visual examples, word banks and sentence stems support access 

•  teachers model accurate pronunciation and meaning 

•  pupils apply vocabulary when discussing artists, techniques, processes and their own choices 

•  retrieval activities revisit important language and concepts 

The whole-school vocabulary progression is reproduced on the following page. 
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Chromatic Progression 

The chromatic strand develops pupils’ understanding of colour theory, painting and colour as an expressive and communicative element. Pupils revisit 
primary, secondary, complementary, warm and cool colours and move towards increasingly sophisticated mixing, application and compositional choices. 

The full Grammarsaurus summary of progress is reproduced on the following three pages. 
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Monochromatic Progression 

The monochromatic strand secures the foundations of drawing and mark-making. Across the school, pupils develop pencil control, observational skill, line, 
pattern, tone, texture, form, perspective, proportion and personal style. 

The full Grammarsaurus summary of progress is reproduced on the following two pages. 
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Sculpture: Clay Progression 

The sculpture strand develops three-dimensional thinking and increasingly proficient clay practice. Pupils learn to prepare, shape, join, construct, model, 
texture and finish clay while considering form, purpose, cultural context and emotional response. 

The full Grammarsaurus summary of progress is reproduced on the following four pages. 
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Cross-Curricular Links and Cultural Capital 

Art and Design is linked purposefully, without weakening its distinct disciplinary knowledge, to: 

•  English – discussion, interpretation, annotation and evaluation 

•  Mathematics – shape, pattern, proportion, scale, symmetry and perspective 

•  Science – materials, light, colour, the natural world and close observation 

•  History – art as evidence, chronology, civilisation, heritage and social context 

•  Geography – place, landscape, environment, culture and sustainability 

•  Religious Education – symbolism, sacred art, reflection, identity and creation 

•  Computing – photography, digital imagery and responsible use of visual media 

•  Design Technology – purposeful design, materials, construction and evaluation 

Teachers broaden pupils’ cultural experience through high-quality reproductions, artefacts, local and global artists, architecture, galleries, museums and, 

where practicable, visits or visiting practitioners. Selection is inclusive and avoids presenting a single culture, tradition or type of artist as the norm. 
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Assessment 

Formative Assessment 

•  questioning and purposeful discussion 

•  observation of technique, control and independence 

•  review of sketchbooks, practical exploration and annotations 

•  pupil explanation of choices and use of vocabulary 

•  in-lesson feedback, self-assessment and peer critique 

•  checking retention of prior knowledge and techniques 

Summative Assessment 

At the end of a unit, teachers make a best-fit judgement against the intended Grammarsaurus knowledge and progression statements. Judgements draw on 
the pupil’s creative process, sketchbook, discussion, technical application and final outcome; they are not based on subjective preference or a single finished 

piece. 

Use of Assessment 

Assessment identifies secure learning, misconceptions and next steps. It informs future modelling, practice, adaptations, intervention and curriculum review. 

Moderation supports consistent expectations across classes and year groups. 

Inclusion and Adaptive Teaching 

All pupils access the same ambitious Art and Design curriculum. Teachers remove barriers while preserving the intended artistic knowledge and challenge. 

•  chunked demonstrations, visual instructions and worked examples 

•  pre-teaching and rehearsal of vocabulary 

•  adapted tools, grips, materials, scale, positioning or drying time 

•  additional processing time, repeated practice and adult prompting where needed 

•  careful management of sensory needs and safe alternatives when appropriate 

•  artist references and outcomes that reflect diversity and avoid stereotypes 

Pupils working at greater depth are challenged through sophisticated choices, sustained experimentation, independent research, critical comparison and 

intentional refinement—not simply by producing more work. 
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Resources, Safety and Responsible Practice 

Teachers complete appropriate risk assessments and teach safe routines for tools, materials, clay, paint, adhesives and shared workspaces. Materials are age 
appropriate, stored securely and used in line with manufacturer guidance. Pupils are taught safe handling, hygiene, tidying and responsible care of equipment. 

Where images are photographed, displayed or published, the school follows its safeguarding, data protection and consent procedures. Copyright, ownership 
and respectful use of artists’ work are introduced at an age-appropriate level. Sustainability is considered when selecting, using, reusing and disposing of 

materials. 

Monitoring and Evaluation 

The Art and Design Subject Leader will: 

•  monitor curriculum coverage, progression and the quality of planning 

•  review sketchbooks, displays and examples of pupils’ creative processes 

•  conduct learning walks and support professional dialogue 

•  gather pupil voice and evaluate pupils’ recall and understanding 

•  review assessment information and support moderation 

•  audit resources and identify staff development needs 

•  attend relevant training provided by Emmaus CAT and other appropriate agencies 

•  evaluate representation, inclusion and the impact of the curriculum 

Impact 

By the end of Year 6, pupils will: 

•  create purposeful and individual work with increasing control and confidence 

•  apply knowledge of line, shape, colour, tone, texture, pattern, form and space 

•  use drawing, painting, collage, sculpture and clay techniques with growing proficiency 

•  use sketchbooks effectively to explore, record, evaluate and refine 

•  discuss and compare artists, artworks and cultural contexts respectfully 

•  make informed artistic choices and explain their intentions 

•  use Art and Design vocabulary accurately 
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•  demonstrate curiosity, resilience, independence and readiness for secondary education 
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Policy Information 

Policy Created: 16th September 2026 

Next Review Date: July 2027 

Art and Design Subject Leader: Aimee Davies 

Scheme of Work: Grammarsaurus 


